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The Science of Reading:
Learning to Read



Presenter Notes
Presentation Notes
Hi, I’m Genni—a virtual team member from Public Impact®. I’m here to support your design thinking and help you reach your goals using proven, data-driven strategies from over a decade of work with schools and districts.
This module introduces the Science of Reading, with a focus on the Simple View of Reading—the foundational skills every beginning reader needs. While it doesn’t cover all reading research, it sets the stage for future modules that will dive deeper into advanced strategies.
Depending on your role, here’s how you might use this module:
If you’re a district leader, this is your chance to align curriculum and PD with evidence-based literacy practices. If you’re a school principal, it’s a tool to evaluate instructional alignment and support your team in implementing structured literacy. If you’re an instructional coach or teacher-leader, use it to guide planning, spot gaps, and support skill-building across classrooms. And if you’re a teacher, this module will deepen your understanding and help you plan your reading instruction.
No matter your lens, this module is designed to equip you with clarity, confidence, and practical tools to strengthen reading outcomes for all students.



Obijectives

By the end of this module, you will be able to:

* Define the elements of reading comprehension, decoding and language cor n

22

* Explore the research behind the science of reading

* Review reading myths and misconceptions
 Compare balanced literacy with structured literacy
* Create an action plan for reading skill instruction
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Presenter Notes
Presentation Notes
By the end of this module, you’ll have a deeper understanding of the research behind the Science of Reading and the key elements that support strong literacy instruction—like decoding, reading comprehension, and language development. You’ll also unpack common myths, compare balanced literacy with structured literacy, and walk away with an action plan to strengthen reading skill instruction in your context.


Literacy Challenges: What The Data Shows

. '

Sources: Juel, 1988; adapted from https://dyslexiaida.org/move-on-when-reading
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Presenter Notes
Presentation Notes
 As educators, we know many students who struggle with reading. We've also heard about the critical importance of early literacy skill for children's lives in both the short and long term. For example, a 2012 study found that third-graders who lack proficiency in reading are four times more likely to become high school dropouts. And, at some point, most of us have felt alone or unsure of what to do to support our readers. 

Sources: Juel, 1988; adapted from https://dyslexiaida.org/move-on-when-reading


The Science of Reading

How can teachers address these challenges? The answer lies in the science!
Research from multiple fields—education, psychology, and neuroscience—confirms a key set of
ideas about how people learn to read and the teaching practices that support these ideas.

These evidence-based ideas
and teaching practices are
referred to as

“the science of reading.”
> .
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Presenter Notes
Presentation Notes
While the field of reading research can be difficult to navigate, scientists have now identified key components of early literacy skill that can go a long way in helping teachers build that skill and support children who are struggling to read. At this point, robust research from multiple intersecting fields including education, psychology, and neuroscience confirms a set of key ideas about the way people learn to read and how instruction can support that process. 
We can refer to those evidence-based ideas as “the science of reading.” Despite the research, this information and corresponding teaching practice is not always in schools. Alternative models not supported by hard research are prevalent in schools, but they hold many readers back. If you find yourself unsure of your own grounding in the science of reading, you are not alone. This module is designed to close any knowledge gaps you may have about this science and help you consider how to improve instruction immediately. 


Thought Exercise: Learning to Read

What goes into a person’s ability to comprehend written text?

Represent reading as a conceptual model:
Draw a simple equation or recipe that ends in “reading comprehension.”
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Reading comprehension doesn’t just happen—it’s the result of multiple skills working together. You may already have a mental model or ‘recipe’ based on your training and experience. 
Take a moment now to sketch it out: What ingredients do you think contribute to a person’s ability to understand written text? Label each part of your model as you go.
Pause now to draw your reading comprehension equation.



Genni's Reading Comprehension Recipe

What goes into a person’s ability to comprehend written text?

Represent reading as a conceptual model:
Draw a simple equation or recipe that ends in “reading comprehension.”

[Example: Genni's Reading Comprehension Recipe W

Vocabulary Phonics Reading comprehension
— ‘
+ + M" + =
i’
Sight words Language
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Presentation Notes
Here is my reading comprehension recipe—you can see it includes sight words, vocabulary, language, and phonics, all working together to support understanding of written text.

Now that you’ve mapped out your own version of what goes into reading comprehension, let’s take a look at how researchers have defined it. Your model may include many of the same elements—or highlight different ones—and that’s part of the learning. The goal is to build a shared understanding of the skills that matter most for early readers.


The Simple View of Reading

Language Reading
Comprehension Comprehension

Decoding

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of Educational
Psychology, 56(2), 162-181; as adapted in ReadingUniverse.org.
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Presenter Notes
Presentation Notes
For many years now, researchers have developed different conceptual models of the way people learn to read and tested them with research studies. A great deal of evidence supports a simple equation as the most basic model of what it takes to read. Known as the “simple view of reading,” this shows us that reading comprehension is the product of two key skills: the ability to decode written text and the ability to comprehend oral language. Both decoding and language comprehension can be broken down into several component parts, with each being important for reading development. These pieces are what really matter for early readers. Every leader and teacher should understand and know how to apply the simple view of reading to support students’ literacy development.

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of Educational Psychology, 56(2), 162-181; as adapted in ReadingUniverse.org.


Defining Reading Comprehension

Reading
Comprehension

Reading Comprehension: Understanding & interpreting information within a text. It results from
decoding efficiently & having the ability to understand language.

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of Educational
Psychology, 56(2), 162-181; as adapted in ReadingUniverse.org.
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Presenter Notes
Presentation Notes
Let’s start with the end in mind. Reading comprehension is the ability to understand written language with purpose and meaning. Comprehension goes beyond just remembering words. It involves taking the words on a page and combining them with what you already know to grow knowledge of a subject, develop a meaningful interpretation of a story, or otherwise make sense of the text at hand. If a reader is weak in decoding or has difficulty understanding the language on the page, comprehension becomes very difficult. So what, exactly, is meant by decoding?

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of EducationalPsychology, 56(2), 162-181; as adapted in ReadingUniverse.org.




Defining Decoding

Decoding

Decoding: Using knowledge of the written symbol system (especially letter-sound relationships
and patterns in spelling) to translate print into speech.

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of Educational
Psychology, 56(2), 162-181; as adapted in ReadingUniverse.org.
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Presenter Notes
Presentation Notes
Decoding is using your knowledge of letters and the sounds they make—alone and in combinations—to read, or translate, text into speech (either aloud or silently). For example, decoding is happening when early readers recognize that the letters c-a-t have correlating sounds and in combination, this makes the word “cat.” Decoding is made up of a surprising number of component skills. We’ll go over just a few of them here, and then you may choose to follow up and learn more with resources shared later in this module.


Key Parts of Decoding

Phonological Awareness: the
awareness of the sounds of
spoken language.

Phonological
Awareness

Decoding

Phonics: the process of
applying rules to the way
letters work together to make
sounds.

Phonics

Adapted from Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of
Educational Psychology, 56(2), 162-181; as adapted in ReadingUniverse.org.
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Presentation Notes
Two components of decoding are phonological awareness and phonics.  Phonological awareness, or awareness of the sounds of spoken language, is made up of all kinds of interesting parts that you might have thought about before. For example, when we build phonological awareness with early readers, we help them become aware that words are made up of parts called syllables. We might clap to help them identify the syllables and sounds in familiar words. Words can also be broken down into beginning sounds and ending sounds. Another part of phonological awareness is being able to identify these sounds, called onset and rime—the initial consonant followed by the vowel and remaining consonants (for example, the onset of the word "read" is the sound |r| and the rime is the sounds |eed|.  Phonics is the process of applying rules or generalizations about the way letters work together to make sounds in the English language. Phonics typically refers to the teaching method for teaching decoding. There are many systematic and predictable ways that letters combine in English to make sounds. There are also many irregular ways! When we teach students to recognize the regular patterns and remember the irregular words, we teach them to decode.


Breaking Down Decoding

The two main components of decoding, phonological awareness and phonics, can be broken
down even more into targeted skill areas.

Phonological Awareness Phonics
a4 B N 7 N
Phonemic Awareness Alphabetic Knowledge
\ y \ y
a ! A ;- 1 N
Syllabic Awareness High-Frequency Words
. J N p
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Presenter Notes
Presentation Notes
The simple view of reading is helpful because it is so simple. The trick is that there are many levels of detail under each part of the equation. Fortunately, when we understand the simple view and its component parts, we can be much more precise in teaching students all of the pieces they need to know in order to become strong decoders.  In addition, when we have knowledge of the parts of the simple view, we can identify students' strengths and weaknesses much more accurately. For instance, we might find that a struggling second-grade reader has strong phonological awareness but needs more practice with reading high-frequency, irregular words. This knowledge is critical for designing targeted interventions in areas where students really need them. We will review a tool later in this module that helps you break down these components. 


Defining Language Comprehension

Language
Comprehension

Language Comprehension: The ability to express and comprehend spoken language through
development of vocabulary and knowledge of word parts and uses.

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of Educational
Psychology, 56(2), 162-181; as adapted in ReadingUniverse.org.
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Presenter Notes
Presentation Notes
Now that we have a high-level understanding of decoding, let's look at the next part of the equation.
Language comprehension is the ability to understand and express words and language. It's what you're doing basically any time you listen to someone talking or speak to others. The simple view of reading helps us understand that when readers decode the sounds of a word on a page and put it together into one full word, they then match that word to a word they know from spoken language, and voilà, they have read the word. For instance, a beginning reader might see the letters c-a-t, identify the corresponding sounds and combine the sounds together to pronounce the word "cat" and recognizes that they have just said the word for the furry animal that says "meow."

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of EducationalPsychology, 56(2), 162-181; as adapted in ReadingUniverse.org.


Key Parts of Language Comprehension

Oral Language: the system
Oral Language through which we use spoken

Language word to express knowledge,
Comprehension ideas, and feelings.

Vocabulary: the body or
collection of words and word
phrases used in a particular
language.

Vocabulary

Adapted from Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of
Educational Psychology, 56(2), 162-181; as adapted in ReadingUniverse.org.
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Presenter Notes
Presentation Notes
Just like decoding, language comprehension has many parts, including oral language comprehension, or the ability to understand spoken language, and the knowledge of vocabulary. Teachers can develop students’ language comprehension through vocabulary instruction, read-alouds, and guided reading. 

From Gough, P. B., & Tunmer, W. E. (1986). The Simple View of Reading. The British Journal of EducationalPsychology, 56(2), 162-181; as adapted in ReadingUniverse.org.



Breaking Down Language Comprehension

Oral Language & Vocabulary

[ Expressive Language (speaking) ]
|
Receptive Language (listening)

The two main components of language
Knowledge of Words

comprehension, oral language and
vocabulary, can be broken down even
more into targeted skill areas.
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Presenter Notes
Presentation Notes
As with decoding, there are many levels of detail under language comprehension. Once again, the simple view helps us understand the importance of components for early reading development.   When we have knowledge of the parts of language comprehension, we can identify students' strengths and weaknesses and respond with targeted interventions in areas where students really need them. As a reminder, we will review a tool later in this module that helps you break down these components. 


What About Fluency?

Oral reading fluency

| is the ability to read
F uency text accurately, with

] sufficient speed,
. anguage

Decodin .

Comprehensmn

pitch, stress, timing,
and expression.
Phonological Awareness Background Knowledge

OPPORTUNITY
CULTURE";iravesr  Adapted from: ReadingUniverse.org

Vocabulary


Presenter Notes
Presentation Notes
We just reviewed the main two components to reading comprehension, and we want to add one more layer than affects how readers make meaning: fluency.

Fluency is like the speed limit of reading—you don’t want to go too far under the speed limit because you won’t get anywhere, and you don’t want to go too far over it because you’ll have an accident. We want readers to become quick and automatic with their reading, but not too quick. Meaning can break down if readers read too slowly—they are not decoding words proficiently enough to make meaning out of what they read. Meaning can also break down if readers read too quickly—they read too fast to create meaning out of the words. Fluent reading is just right—it is accurate, automatic, and paced such that the reader can make meaning as they read. 
We define fluency as the ability to read text accurately, with sufficient speed, prosody—that is, expressive reading through pitch, stress, and timing—and expression. Fluency is an essential component of reading because it permits the reader to focus on constructing meaning from the text rather than decoding words. Originally, fluency was not identified as a part of the simple view of reading, but we now know that reading at a just-right pace, or reading fluently, helps readers combine decoding and language comprehension skills to understand text. As readers become more proficient decoders and learn more and more vocabulary, their reading, either aloud or silent, becomes more automatic, and this contributes to fluency. 


Making a Skilled Reader

Remember Genni's reading recipe?
Just as her ingredients made a cake, all the elements within the simple view of
reading come together to make a skilled reader.

e N & 7 ¢

Each Element is Critical to Success
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Presenter Notes
Presentation Notes
Often, when people hear about the simple view of reading, they are confused because, as skilled readers, they don't think about all of the pieces of decoding or language comprehension as they read. In fact, they don't think about reading as they do it at all. They just read! 
For skilled readers, reading is like Genni's cake—we don't think about each individual egg or every turn of the whisk that went into it. We simply enjoy the cake. A second model of reading helps to represent how all of the components of the simple view come together to create skilled reading.




Scarborough’s Reading Rope

Skilled Reading:
Fluent execution and
coordination of word recognition
and text comprehension.

Background Knowledge -

Vocabulary -

%

creas/h l e
Language Structures  ® Sty strat Reading
Comprehension
Verbal Reasoning -
- -

- v -
N r B = = - -
-

-

Literacy Knowledge

Sight Recognition -

Decoding

Phonological Awareness

Source: https://dyslexiaida.org/scarboroughs-reading-rope-a-groundbreaking-infographic/
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Presenter Notes
Presentation Notes
The Simple View of Reading is reflected in many other frameworks. One that we find especially helpful is the Scarborough’s Reading Rope, because it provides a powerful visual for adults—like parents and teachers—who may not realize just how many complex skills go into learning to read. Once we’re fluent readers, it’s easy to forget what it takes to get there.
The Reading Rope breaks down the Simple View of Reading into more detailed strands, showing how language comprehension and word recognition weave together to produce skilled reading. It reminds us that this process doesn’t happen overnight—it requires deliberate, skilled instruction over time. Pause here and consider how this visual might help clarify which components to teach, and how they interact to support students on their path to becoming strategic, automatic readers.


Adapted from: https://dyslexiaida.org/scarboroughs-reading-rope-a-groundbreaking-infographic/
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Pause Point: Self-Reflection

How does your original drawing compare to the simple view of
reading?

o Is there anything in the simple view that is not in your original drawing?

o What about components that are in your drawing but not in the simple
view?

o In what areas of these models would you like to learn more ?

If you had to summarize the simple view of reading for a colleague,
what would you say?
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Take five minutes to reflect on the questions on the screen and jot down your thoughts. How does your original drawing compare to the Simple View of Reading? What’s missing, or what did you include that isn’t part of the model? These prompts are designed to surface your current understanding and spark curiosity. As you consider areas you’d like to learn more about, think about how you’d explain the Simple View to a colleague—what’s the core message? 

Up next, we’ll explore some common reading myths that can hold students back, even when the Science of Reading is introduced.


Myths and Misconceptions

Learning to read is a natural process. Learning to understand spoken language: a natural process.

Learning to read: requires skilled, systematic teaching.
Children develop phonemic awareness by learning to read rather than the Overwhelming evidence indicates that phonemic awareness is a key
other way around. building block of early reading.
Skilled reading requires using syntactic and semantic cues to guess Good readers rely heavily on the information contained within words
words; good readers make many mistakes as they read text. themselves (letter/word cues) to read words quickly and automatically.

Context is used only to grasp word meaning.

A “balanced” literacy curriculum is ideal for teaching children to read. The majority of children need systematic phonics instruction to establish early
decoding skills and ongoing, skilled, and multifaceted teaching to continue to

develop as readers.

Source: https://www.readingrockets.org/article/ten-myths-about-learning-read
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1 It has been argued that children will learn to read if they are simply exposed to a environment rich with text, stories read aloud, and opportunities to explore books.  While text-rich environments provide a valuable backdrop for learning to read (and make things fun, too!) most children will not learn to read by exposure alone like they do with oral language. Some will, but most will not read as well as they could, and many will remain at low levels of literacy. If reading were natural, we would not have to worry so much about how to teach it well. Teaching all children to read requires skilled teaching from focused and artful teachers who understand the science of reading.

2 Some people have hypothesized that it is not beneficial to teach children phonemic awareness. They claim that phonemic awareness is a byproduct of learning to read rather than the other way around. Others believe that teaching phonemic awareness is unnatural or boring for students. The research evidence does not support this view. Phonemic awareness is a necessary prerequisite for decoding. Children’s phonemic awareness in early elementary school is one of the best predictors for later reading success. We can’t afford not to teach it well, because otherwise some students will not become readers.  And phonemic awareness can be taught in a variety of engaging ways. See the study and action guide slide deck of this series for a tool with links to many resources for fun and engaging ways to teach phonemic awareness. 
 
3 Many reading educators (including very dedicated ones!) hold the belief that good readers use context clues to guess words in text rather than decoding them. In other words, the myth is that good readers read by making predictions about what the next right word will be based on context clues. In fact, many research studies have shown that this is not how skilled reading works. Good readers depend on the information in the word itself (phonics) rather than context clues to quickly and automatically identify the word’s sounds. This is distinct from the "context clues" skills that we teach children later in their reading careers—using the context around an unknown word to determine its meaning. For example, a child could come across the word "vessel" in a text. He could use decoding skills to pronounce the word aloud, but he might not know the meaning. In this case, he might use the context, perhaps information about pouring liquid into something, to determine that a vessel is a hollow container that holds liquid. 
 
4 This is only a half-misconception. The importance of early phonemic awareness and decoding skills (that is, the simple view of reading) is clear. 
Many other instructional strategies support early readers' curiosity about books and reading and their knowledge of different types of texts. But without systematic instruction in the foundational skills identified in the simple view of reading, research shows that children will not develop as well as fluent and accurate readers.


Adapted from: https://www.readingrockets.org/article/ten-myths-about-learning-read
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Balanced vs Structured: Key Contrasts

Balanced Literacy: Structured Literacy:

Missing Key Elements Systematic and Based on Science
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Over the past few decades, many districts and schools emphasized an approach to teaching reading called balanced literacy. You might wonder—what’s wrong with balance? In practice, balanced literacy often emphasizes context clues and leveled texts, but lacks systematic instruction in the foundational skills early readers need. That can leave gaps in decoding and comprehension.
Structured literacy takes a different approach. It’s grounded in the Science of Reading and designed to be explicit, systematic, and cumulative. Instruction follows a logical scope and sequence, building from simple to complex skills. Students learn to decode through synthesis—combining individual letter sounds—and receive direct instruction to master the code. Normed and criterion-referenced assessments help identify specific skill gaps, so instruction can be targeted and responsive. Vocabulary and comprehension are supported through intentional read-alouds and guided practice.
Think back to the Scarborough Rope—when any strand is weak, the whole rope frays. Structured literacy strengthens each strand, giving students the tools they need to become confident, capable readers.



Determining Skill Gaps in Students

Fluency

Language
Comprehension

Reading
Comprehension

Decoding
2
B-@

Phonological Awareness Background Knowledge
Examples of Areas of

Instructional Focus
Sight Words Vocabulary )
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You’ve explored the Simple View of Reading and Scarborough’s Rope— as well as how these models align with research. These models aren’t just theory; they’re tools to help you identify where students are thriving and where they need support. Research shows that decoding and language comprehension are the two pillars of skilled reading. When students build strength in these areas, comprehension follows.
As a leader or teacher, you can use the breakdown of these components to evaluate student needs, strengthen your curriculum, and plan instruction that’s explicit, systematic, and aligned to what works.

Source: Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and special education, 7(1), 6-10. 


How to Take Action

Continually evaluate,
adjust and plan

Evaluate

=
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How can this learning be put into action? Whether you’re working at the district, school, or classroom level, the time to take action is now. Start by evaluating where students need the most support, then plan sequential steps aligned to the Simple View of Reading. This isn’t a one-time fix—it’s a cycle. 
Evaluate, plan, repeat. With the resources, agenda and action planner we are about to share in this module, you’re equipped to transform reading instruction and help more students thrive.


Reading Universe Taxonomy Tool

A resource to strengthen your reading instruction.

* Developed by the Barksdale Reading Institute to

support instruction aligned with the Science of JR— .
e Early readers need literacy instruction that is: S -
» Systematic, sequential, explicit and R U woros . ot Contorntors.+
cumu I at ive e . T (i 2 e D e AR o Strategies and Activities +
+ Breaks down the simple view of reading into T
teachable components using a summary table A [ —
* Each component links to: e s
e Skill overviews +
e Classroom video examples ’
* Tools for evaluating gaps, assessing — -
students, and supplementing instruction resrunes or sraucrunco Lresacy .

Source: readinguniverse.org/taxonomy
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As you begin shaping your action plan, it’s important to start with a strong foundation: high-quality instructional materials and methods. If you’re unsure how to evaluate what you’re currently using, check out the module High-Quality Instructional Materials and Methods: An Introduction in the portal—it’s designed to help you assess and strengthen your core tools.
From there, one resource we’ll share is Reading Universe—a planning aid grounded in the Science of Reading where instruction progresses logically, models skills clearly, and builds on prior knowledge to support lasting growth. 
It breaks down essential reading skills into teachable components and offers examples, assessments, and lesson ideas. While it’s not a curriculum, it can help you evaluate your current materials and strengthen instruction where it matters most.
Pause here to click on the screenshot of the taxonomy and access the tool.


https://readinguniverse.org/taxonomy
https://readinguniverse.org/taxonomy

Pause Point: Practice Using This Tool

Explore by clicking on Syllables under Phonological Awareness -
* What is a syllable, and why does it matter for reading?
* When should you introduce syllable awareness to
students?

* How can you model and teach this skill effectively?

* What does this look like in real classrooms? How can you
assess students’ understanding of syllables?
* What lessons and activities support mastery of this skill?
* Where can you find additional tools and answers to
common questions? -
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Presenter Notes
Presentation Notes
Now it’s your turn to explore. Take the next ten minutes to pause the module and explore the Reading Universe taxonomy.
We know the tool has a lot of great information so might take a while to process. To help, we have a guided exploration activity to help you get comfortable with how the tool works. Follow the prompts on the screen to examine how syllable awareness—and other components—are broken down into teachable skills. As you click through, notice the videos, lesson plans, and assessment tools embedded throughout. This is your chance to get familiar with how the resource supports targeted, research-based instruction. Pause the module and explore now. 



Putting the Cycle in Motion

Agenda
Topic Evaluate, plan, and refine instruction using your curriculum and the Reading Universe
taxonomy
Action Planner P
. Focus Check Revisit team goal: Strengthen reading instruction
Details to Capture (5 min) Preview today’s componant
Component (e.g., Syllables, Vocabulary, Phonemic ;
Reviewed Awareness) Component Deep
Evaluation O Fully Addressed Dive Review selected compoenent (e.g., Syllables, Phonemic Awareness, etc.)
[ Partly Addressed (15 min) Explore resources: skill overview, video, assessments, lesson plans
[ Not Addressed
Instructional Gaps | (Brief notes on what's missing or needs Evaluate Current Ask: Do our lessons and methods...
Identified improvement in curriculum, assessments, or Practice o Fully address this component?
instructional methods) {15 min) o Partly address it, with room for improvement?
Action Steps (Targeted changes to curriculum, methods, or o Mot address it at all?
materials)
1 Plan for If partly or not addressed:
. Improvement Identify 1-3 specific actions to improve instruction
2. (20 min) Consider changes in:
o Core curriculum and lessons | Student assessments | Supplementary materials
3. o Instructional methods (whole group, small group, individual) | Teacher prep and
Support Needed (PD, resources, coaching, collaboration time, practice | Other supports
etc.)
Reflection (When the team will revisit and assess progress) Action Planner ) )
Completion Assign roles, set deadlines, and document next steps
{10 min)
Wrap-Up & Next
Steps Confirm next component to review
(5 min) Schedule check-in to reflect and repeat the cycle
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Presenter Notes
Presentation Notes
Now that you have the tools—your curriculum, and the Reading Universe taxonomy—let’s see how this could play out in practice. Whether you’re leading at the district, school, or classroom level, the Action Planner and Agenda show how to bring the evaluate–plan–repeat cycle to life. It’s a way to structure the conversation, capture decisions, and keep improvement work moving forward.

The Action Planner and Agenda work together to move teams from reflection to action. The Action Planner helps capture what’s addressed, what’s missing, and the concrete steps you’ll take—whether at the district, school, team, or classroom level. 

The Agenda then provides a structure for putting that plan into practice through the evaluate–plan–repeat cycle.

Together, they keep improvement work focused, organized, and ongoing. It’s a rhythm of reflection and action—so your team can build stronger literacy practices over time.

Take a moment to find the action planner and agenda linked below the module in the "In-Session Resources," and consider how you might use and adapt these tools in your own context.


* Evaluate - Plan - Repeat
oAdapt the Action Planner and Agenda to fit your district or school context.

* Leverage Curriculum & the Reading Universe Taxonomy
o Explore skill-by-skill breakdowns, videos, assessments, and lesson plans to identify gaps and
supplement instruction.
e Commit to Ongoing Learning
o Continue building knowledge with the additional Science of Reading modules in the portal.

oUse the High-Quality Instructional Materials and Methods module to ensure your curriculum is
aligned before layering in supplemental tools.
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Presenter Notes
Presentation Notes
What are the immediate next steps that you can take?

Start by adapting the Action Planner and agenda to fit your district, school, or classroom context. Use them to guide a consistent cycle of evaluate, plan, and repeat—so improvement becomes part of your routine, not a one-time event. These tools can be used at every level of the system. District leaders can use them to evaluate whether core curricula and assessments fully reflect the Simple View of Reading. School leaders can guide their teams to identify gaps, plan professional development, and align instructional methods. Teacher teams or PLCs can use the agenda weekly to select a component—like phonics, vocabulary, or syllables—evaluate current practice, and plan targeted improvements. And for individual teachers, the planner becomes a way to strengthen unit and lesson plans, ensuring that both decoding and language comprehension are systematically addressed.

Next, lean on your curriculum as the foundation, and strengthen it with resources like the Reading Universe taxonomy. This tool breaks reading into clear, teachable components, helping you identify gaps, plan targeted instruction, and ensure every student gets systematic, explicit practice.

Finally, commit to ongoing learning. Continue exploring the additional Science of Reading modules in the portal, including the one on high-quality instructional materials and methods. These resources will help you refine your approach and keep literacy instruction aligned with what matters most for student growth. Encourage your teams to revisit these modules regularly as part of professional learning cycles.



Summary

Today we...

* Explored the research behind the science of reading W

* Defined the elements of reading comprehension, decoding and
language comprehension

* Reviewed reading myths and misconceptions £

 Compared balanced literacy with structured literacy

* Created an action plan for reading skill instruction
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Presenter Notes
Presentation Notes
Today, we built a strong foundation for improving reading instruction. We explored the research behind the Science of Reading, defined the key elements of decoding, comprehension, and language development, and tackled common myths that can hold students back. We compared balanced literacy with structured literacy—and most importantly, you created an action plan to strengthen reading skill instruction in your context. This is the first step toward lasting change.
Before we go, we want to offer some additional resources: a two-page support document that outlines the research and tools highlighted in this module titled “Bringing the Science of Reading into the Classroom” linked below in the “In-Session Resources,” as well as an additional module to continue your learning on the Science of Reading: Reading to Learn you can find in the portal learn room.
Thanks for joining us. See you next time!
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